These resources developed by Travel, Transculturality, and Identity in England, 1550 - 1700 are
free to download and use. However, we would appreciate your feedback in the
questionnaire here (https://goo.gl/forms/0B4gDaKujnwyEh5P2), which will be invaluable
in supporting the further funding and development of such resources and associated events.
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About the TIDE project (Travel, Transculturality, and Identity in
England, 1550 - 1700)

TIDE (Travel, Transculturality, and Identity in England, 1550 - 1700) is a five-year project funded by
the European Research Council and hosted at the School of the Arts, University of Liverpool. The
project brings together an international, multilingual, and multidisciplinary group of researchers,
whose task is to investigate how England perceived and responded to those who moved between or
across languages, nations, religions, and cultures in the sixteenth and seventeenth centuries.

Throughout this period, the English realm was as much a destination as it was a point of departure.
French and Dutch Protestants arrived in their hundreds and transformed the nature of English
industry, even as the English geographer Richard Hakluyt advocated the establishment of colonies in
North and South America. English and Continental European responses developed in tandem with
each other when it came to tackling the problem of transcultural movement and migration -
travellers and displaced figures, whether exiles, labourers, or refugees, Gypsies or Africans, were
marked by their ‘betweenness’, either in terms of racial or ethnic identity, religion or language. And
these demarcations and stereotypes took form, the ways in which individuals thought about
difference - between countries, between races, between a human being from this part of the world
and one from another - developed rapidly as well, and began to take recognisable shapes and forms.

This is an active and growing field of scholarship. We are increasingly, and perhaps unsurprisingly,
attending to the impact of such cross-cultural encounters from a number of disciplinary
perspectives. However, in a field that tends to be framed predominantly in terms of cultural clash
and boundaries, there is both room and a need to explore a different perspective, one that allows us
to understand the full implications of transculturality and betweenness. In a period marked by
mobility, what did it mean to belong, or not to belong? What did it mean to move between cultures,
countries, languages, faiths? How did you see yourself, and how did others see you, when you did so?
Were assimilation and segregation the only two options available? Could one not be both this and
that, a third thing, both part of the world one had left and the world one occupied?

By examining how different discourses tackled the fraught question of human identity in this era,
TIDE aims to open a new perspective on encounters between people of different countries,
traditions, and belief systems. The project will produce new knowledge about the unique role played
by literature. Even as the project illuminates how some of our key concepts of cultural difference and
identity took place in a historic context, that research is being used by award-winning authors to
generate new literature about our encounters with those same issues today.

In addition to our historical research, and our work with contemporary writers including Fred
d’Aguiar, Sarah Howe, and Nikesh Shukla, TIDE is involved in a range of public engagement activities
that operate in three key areas:

e Education and Policy: This includes working with schools and policy makers on
influencing the national curriculum and collaborating with think tanks on their reports and
publications.

e Literature and Culture: This comprises exciting new writing initiatives, local museum
outreach through workshops and temporary exhibits, working with theatre companies, and creating
larger networks of collaboration with national and international museums.

e Community and Society: TIDE aims to liaise with local trusts, higher education widening
participation schemes, and community groups and programmes to confront ongoing issues of
transculturality and belonging.

You can visit our website, www.tideproject.uk, and follow us on Twitter @ERC_TIDE
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Clais van Wervekin
[hatmaker] to his wife,
21 August 1567
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The Immigrant Experience - Lesson/Activities

Clais van Wevekin [hatmaker] to his wife, 21 August 1567

You would never believe how friendly the people are together, and the English are the same
and quite loving to our nation. If you come here with half your property, you would never
think of going to live in Flanders. Send my money and the three children. Come at once and do
not be anxious. When you come, bring a dough trough for there are none here. Know that I
await you and doubt me not; send me Catelynken, Saerle, and Tonye. Bring also our long
hooks to hang your linen cords on. Buy two little wooden dishes to make up half pounds of
butter; for all Netherlanders and Flemings make their own butter, for here it is all pigs’ fat.
Your married friend.

Objectives:

e Learn about European immigrants in England in the sixteenth century.

e Think about population movements, their causes, and effects (both for the
arriving refugees and the host community)
Understand what defines a citizen and ‘others’ -- strangers, foreigners, aliens.
Think about how global changes can cause local changes, in everyday life (food,
culture, clothing, music) as well as in politics and economy.

e Thinking about religious identities and factions (Christian and non-Christian) in
the sixteenth century.

Textual discussion points:
o When was this written and by whom?
e What can we learn from it?
e Why was it written?

Wider relevance discussions:
e Using the causes of the arrival of the ‘strangers’ to think about the UK’s

relationship with Europe and rest of the world today.

Using the ‘strangers’ to think about refugees today.

Asking the class to consider:

O Are there refugees in the UK today?

Which parts of the world do they come from and why?
How might they feel about the UK?
What would they find challenging?
How do the host communities feel and why?

O O O O O

Is there a difference in thinking and learning about a single person as an
individual human being (like through this letter), and thinking about
‘refugees’ in the abstract sense?

Activities:
e Using the letter as a model, and asking the class to compose their own letters
imagining that they are sixteenth century Flemish refugees, or the children at



home (Catelynken, Saerle, or Tonye) writing back, or a refugee child today
writing a letter.

e Showing sixteenth century language learning manuals and asking them to come
up with an essential phrasebook for a non-English-speaking migrant in the UK
(paired with another language)

0  Some useful early modern English dictionaries and lexicons can be found
here: https://www.lexilogos.com/english /english modern early.htm

e (Comparing a political map of sixteenth century Europe with a current one,
tracing the routes that people and letters may have taken, finding main ports,
towns, etc. (An example of the world Mercator map is provided below.)

e Looking at definitions of citizenship terms (citizen, native, stranger, foreigner,
alien, etc) on the TIDE website - under ‘Keywords’ - and in early modern
dictionaries, such as the one included below.

e (reative design -- learning about ink and paper making in the sixteenth century,
learning about folded-paper ‘letter-locking’ techniques and sealing of letters.

0 For early modern fonts and letter-writing, see
https://www.english.cam.ac.uk/ceres/ehoc/alphabets.html

e (reating a ‘friendship album’ (album amicorum) and ‘travelling’ to different
groups within the class who represent different geographical entities. See
‘Album Amicorum’ activities sheet.

Additional resources:

www.ourmigrationstory.org.uk
http://letterlocking.org

https://www.runnymedetrust.org/projects-and-publications/equality-and-

integration/race-and-immigration.html

1587 world map by Rumold Mercator, son of the famed cartographer Gerald Mercator



Example of a ‘locked’ letter



Album amicorum (friendship books) - experiencing mobility and
cross-cultural encounters in the early modern world

In the sixteenth and seventeenth centuries, students engaged in the process of learning with
‘commonplace books’ - bound pages in which they collected quotes, clippings, advice, and
translations of political documents or poems written by their friends. The album amicorum also
became popular -- the Latin term literally means ‘book of friends’. Gentlemen carried these
booklets with them when they travelled, getting autographs from teachers, new acquaintances,
‘celebrities’, and their crushes.

German or Dutch visitors to England offer us different glimpses of monarchs like King James I
than we are perhaps used to seeing (see below). Gentlemen were also fascinated with the
wonders and technologies of other societies, and hint at the presence of non-Europeans in
England. In the same album amicorum, the traveller included an image of a Native American - in
St James’ Park in London!
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Activity:

e (Create your own commonplace book or album amicorum

e Bind several pages together to create a booklet. This can be ‘aged’ by crumpling
the paper and dyeing it with tea

o The activity can be conducted in two ways. The first is to use the commonplace
book to collate information about early modern travel and encounters with non-
Europeans. Pupils can record information about the first English colonies in
North America, for example (Jamestown in 1607, Bermuda in 1609, Plymouth in
1620, etc), or English news about the Ottoman empire or English voyages to
China and Japan. This encourages students to think about long-standing



relations between England and non-Christian countries from the Tudor era, and
can lead to broader discussions about global connectedness and how our
politics, economy, and culture engages with other people.

0  What sort of news might we put in commonplace books today? Where
would be receive or look for our information?

e An alternate activity could involve pupils researching early modern travellers to
and from England - Runnymede’s Migration Stories are a good place to start for
ideas (https://www.ourmigrationstory.org.uk/oms/by-era/1500-1750).

0 These might involve John Blanke, Henry VIII's black trumpeter; Abd el-
Ouahed ben Messaoud, the Moroccan ambassador to London in 1600;
Squanto, the Algonquian who provided food to colonists in the
Massachusetts Bay area and who was in London in the 1610s; the
Elizabethan traveller Robert Shirley, the English adventurer who became
close to Shah Abbas the Great in Persia.

o0 After researching as much as they can about their individual, pupils can
sign each other’s friendship books by teaching each other about this
person as they do so.

Additional discussion points:

e Read Francis Bacon’s short essay, ‘On Travel’ (abridged version below), to open
up a discussion about the purpose of travel. What are different purposes and
functions of travel (from holidays, to fleeing persecution or natural disasters)?

o0 Bacon viewed travel as a political enterprise, important for intelligence-
gathering and serving the state. Note that he was writing to a male (and
affluent) audience - how do we view travel today? Do we travel for the
same reasons? Who travels? What do we record or look for when we
travel now, and how do we document and share such material?

e Discuss changing ideas of friendship and cataloguing friendship, from album
amicorum to autographs and yearbooks, to Facebook and other social media. Do
you think our ideas of what we look for in friendships are changing as a result?
How will future historians understand the nature of our modern friendships
based on the evidence that might survive?

Francis Bacon, ‘Of Travel’ (1625)

Travel, in the younger sort, is part of education; in the elder, a part of experience. He that travels
into a country, before he has some of the language, goes to school, and not to travel. Those who
travel may be able to tell others what things are worthy to be seen in the country where they go,
what acquaintances they are to seek...It is a strange thing, that in sea-voyages, where there is
nothing to be seen but sky and sea, men make diaries: but on land, where there is so much to be
observed, for the most part they do not keep diaries.

The things to be seen and observed are, the courts of princes; the courts of justice; the churches
and monasteries; monuments; the walls and fortifications of cities and towns; and so the
harbours, ruins, libraries, colleges, houses and gardens of state and pleasure, armouries,



warehouses, fencing, and the like. Comedies; treasures of jewels and robes; and, to conclude,
whatsoever is memorable in the places where they go.

Let young men know the language, and have a tutor who knows the country, and let him carry
with him some card, or book, describing the country where he travels. Let him also keep a diary.
Let him not stay too long in one city or town, nor let him spend too much time with his own
countrymen. When he leaves one place for another, let him gain to recommendation of some
person of quality residing in the place where he is leaving, so that he may learn what to see or
know. As for acquaintances, let him visit eminent persons of all kinds. Be careful to not keep
company with quarrelsome persons, for they will engage him into their own quarrels. When a
travellers returns home, let him not leave the country where he hath travelled altogether behind
him: but maintain a correspondence by letters with those of his acquaintance who are most
worthy. Let him travel appear in his writings and speech more than his clothes. Do not change
your country manners to those of foreign countries: merely use the flowers of knowledge from
abroad to inform the customs of his own country.



John Florio, Florio His First Fruites (1578)
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Lo dirocome dicena Alfonfs Re
di Aragona, cffends malasa,

Echecofadicenaini?

Alfonfo Re di Aragonaeffends
malato, in Capna, fidiede «
leggere le opereds Tito Li-
wio, i di Quinto Curtss : &
#[Jendo guarito della fin mas
latia folewa dirve,che quanda

Englifhe.

Ttalian, French , and Spaniih,
and when they hane learned
two woerds of Spanil, three
woords of French, and foure
words of Tralian y they thinke
they haue yenough, ticy wyll
ftudy mo more,

Thinkyouitbe pofsible, that an

Englithman may learnc the
Jtalan tongue, & thatan Jta-
hanmay learne the Enghifh,

Yeafir, thatitis pofsible,
Inwhattyme thinke w‘o:w
‘Therafter as heplyethit , Thaue

knowen th that haue learned
Iralian in three monethes,

And what profitc commeth to

thoft that can reade, write, &
fpeake many languages ¢ I
know not,

How? the profite that commeth

therot is very great.

Ifindeicnot{o : Ireade, write,

and fpeake , - three or foure
tongues, and yet I finde no
profite by it.

Twylfay, as Alfon(us king of A«

ragon faid,being ficke,

And whatdid he fay? .
Alfon{us king of Aragon , being

ficke, in Capua,gauc hym felf
0 3..»% nrw ioﬁ_ﬁ om Titus
Linius,8 of Quintus Curtius:
&bcing healed of hisficknes,
he was wont to fay,thac irmo.

ftaliano.

2ui eramalarons tronanala
miglior medicina, che i leg=
geve .0/ Curtio, cfférdo pen-
fofo, nutronanamigior mu-
Sfica, cheil leggere Tiro Li-
s1z0: Augnflo Cefare rion voa
lewama effere fenza Virgi-
lia 113 mano: Aleffandro ma-
Gro nonpoteua vipsfare fer
rale liliade di Homero pii-
i plrocchy) : Felice fitenesa
Pompeo,queando hasena Cia
cerone in feno : alegro cra
Scipione, guddo leggena En-
neo : Grocondo era L'smpe-
rvator Grasiano, quando \mw.
Lenale Poefie de Anforio,

Certomibifogna dive co Als
Jorfo , cheilleggere elami-
Lhor medicina per vnmala-
20 ,la miglior mufica per vn
dolente , lamiglior alegrexa
per vnpenfofol miglior con-
Sigho per vn defferato, rlmi-

- ghor conforto per affluta, la

miglior confilatione perun
infermo , lamighor dotrua
pervnignorante, lamiglior
[apientiaper vnpaz.zopmis-
glior effortamenti , - le mi-

- ghor amenitione che fiano
d

per'é gioueni . Leggendo fi

smparamolte cofe : chi vwol

bauer buon confighio, leggi

#hi vnel vedsre ¢ femtir
L} |
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he was ficke,he never founde
better medicine,thenreading
Duintus Curtius; being fad,
he found no better muiicke,
thenin reading of Titus Livi-
us: Auguftus Cafar woulde
neuer be withont Virgil in
his hande : Alexander the
Great , could never take reft,
vuilefle hee had Homers 1li-
ades before his eyes: Pompey
held hym felf happy, when he
had Cicero in hus bofome:
glad wasScipio,when heread
Enneus : gioconde was the
Empcrour Gratian ,when he
read the Pofiesof Aufonius,
Verily, I muftfay with Alton-
fus, that readyngisthe beit
medicine for a ficke man,
the beft muficke for a fadde
man , the beft myrth for a
heauy man, the bedt countel
for adelperate man, the beit
comfort for oncaffiicted, the
beft confolation for a difea-
fed man, the beft learning for
an jgnoraunt man, the beft
wiledome for a foole , the
bedt exhortations, ard the
beft admonitions that are
foryoungmen. By readyng,
many things arc learned,who
wyl have good coifel, let him
reade, whowil fee yand heare

firange



These resources developed by Travel, Transculturality, and Identity in England, 1550 - 1700 are
free to download and use. However, we would appreciate your feedback in the
questionnaire here (https://goo.gl/forms/0B4gDaKujnwyEh5P2), which will be invaluable
in supporting the further funding and development of such resources and associated events.
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